SS Lesson- Sensitive Topic: The Trail of Tears

Grade level: 5
Standards:
1. VDOE USI.1 The student will demonstrate skills for historical and geographical analysis and responsible citizenship, including the ability to a) identify and interpret primary and secondary source documents to increase understanding of events and life in United States history to 1865 and d) interpret ideas and events from different historical perspectives.
2. VDOE USI.8 The student will demonstrate knowledge of westward expansion and reform in America from 1801 to 1861.
3. VDOE English 5.5 The student will read and demonstrate comprehension of fictional texts, narrative nonfiction, and poetry.

Materials needed: Laptop with internet access and projector; average classroom space and size (~27 students).

Lesson Description:
Purpose and Objectives: 
1. The purpose of this lesson is to view U.S. expansion from an alternate point of view and develop empathy for those who walked the Trail of Tears.
2. Objectives:
a. Students will describe the impact of U.S. expansion on Native Americans.
b. Students will recount the efforts of Chief John Ross to fight the Relocation Act of 1830.
c. Students will detail the challenges faced by Native Americans during the migration westward called the Trail of Tears.

Introduction: (whole group): Ask students to imagine that they’ve lived in their neighborhoods for their whole lives. Explain that their parents, grandparents, great grandparents, cousins, aunts, uncles… every member of their family have lived in that same neighborhood for as long as anyone can remember. Then, ask students to think about what they would do or how they would feel if soldiers came into their neighborhoods and forced them to move out. After thinking, students may turn and talk to a neighbor. Guide a full class discussion by permitting students to share their answers with the class.

Challenge the students to think back (to the very distant past called fourth grade) and share reasons why European settlers came to America. [Be sure students mention seeking wealth]. 

Introduce the YouTube video by saying: “So, after the settlers arrived, (and after the College of William and Mary was founded,) and after the Declaration of Independence was written, and after the Louisiana Purchase, but...  before the transcontinental railroad was completed and before the civil war, an event occurred in American history that is frequently excluded from the history books. Let’s watch.”

Play youtube video (https://www.youtube.com/watch?v=xwBXOxQqkGc) from 2:30 to 5:43. Allow students a few minutes to talk about the video with the other students at the table.

Direct Instruction: (whole group)
Ask students to think about how far they walk during walk and talk after lunch. After students share their estimates, report to the class that each lap is approximately ⅕ of a mile. Show the interactive map (http://www.cherokeemuseum.org/html/collections_tot.html). Explain to students that this is the trail the Cherokee Indians traveled to reach their new home and remind them that travelling occurred during the winter months, so the journey was not only long, it was very, very cold. Put the information into terms they can imagine by stating that the Cherokee Museum reports the distance was over 2,200 miles. In terms of walk and talk laps, that would be 11,000 laps!! 

Review the general timeline of events leading up to the migration west highlighting some of the key players: President Andrew Jackson, Chief Justice Marshall, Chief Ross, Major Ridge, and Major General Scott. (See Appendix A for background information).

Student Activity: (students will work in groups of 3)
Give each group a personal narrative from the selections below. They will work together to complete a character chart which includes the person’s name and three main sections: who this person is, the major events the narrative discusses (or details they present), and what things can be inferred about their person or event. 

Once completed, the groups will present their person to the class. Groups will inform the class who their person is (using the first section in the character chart). The remaining students will then interview the group as if they were their person.

Model the first few questions until students can initiate questions on their own. Begin with questions such as “how did you feel about the role you played in the Indian Removal?” for a soldier or “what seemed to be the most difficult part of your journey?” for an American Indian. 

Some personal narratives/letters can be found below:
Chief John Ross: http://www.cherokee.org/AboutTheNation/History/TrailofTears/LetterfromChiefJohnRoss.aspx

Major General Scott
http://www.cherokee.org/AboutTheNation/History/TrailofTears/MajorGeneralScottsUltimatum.aspx

Multiple stories passed down through American Indian families:
http://www.ualr.edu/sequoyah/uploads/2011/11/Family%20Stories%20from%20the%20Trail%20of%20Tears.htm#Migration

Private John G. Burnett, Captain Abraham McClellan’s Company, 2nd Regiment, 2nd Brigade, Mounted Infantry, Cherokee Indian Removal, 1838–39: http://www.learnnc.org/lp/editions/nchist-newnation/4532

Story map (multiple):
http://www.intimeandplace.org/cherokee/images/trailmap.html

Assessment Worksheet: 
[bookmark: _GoBack]	Hand out assessment worksheet (see Appendix C) and allow students to complete individually.
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Appendix A - Background Information

	As more and more European settlers came to America, they sought more and more land on which to build towns, grow tobacco and cotton, and harvest natural resources. The land they sought, however, frequently belonged to the American Indians who had lived on their lands for generations. Millions of acres of land in Alabama, Georgia, Tennessee, and North Carolina was already home to thousands of Cherokee, Choctaw, Chickasaw, Creek, and Seminole Indians. The discovery of gold in northern Georgia intensified the conflicts between Native Americans and White Americans over this territory.
	In 1830, President Andrew Jackson signed the Indian Removal Act which allowed for the relocation of eastern tribes into new territory west of the Mississippi River, modern day Oklahoma. The American Indians fell into two groups. One group, led by Chief John Ross, wanted to fight the Removal Act through legal means to keep the lands of their ancestors while a second, much smaller group of only a few hundred individuals wished to accept the deal offered by the U.S. Government. In exchange for their homelands, the Indians tribes would receive monetary reimbursement and new lands in what is now Oklahoma. This second group was known as the “Ridge Faction” after their spokesperson - Cherokee Council speaker Major Ridge.
	Ross’ initial attempts to fight the Removal Act in court were quashed when Chief Justice John Marshall ruled that the Indian tribes did not fall under the jurisdiction of the federal government and therefore, their case could not be heard. A second case was pursued, this time taken to court by a white citizen, and this time, Chief Justice Marshall ruled in favor of the Indian tribes declaring that the government had no right to take the lands.
	At the same time, the “Ridge Faction” signed the Treaty of New Echota which authorized the sale of lands to the United States government. Even though this faction was not authorized by the Indian people to make this decision, President Andrew Jackson used it as a means of “legally” removing the Indian people from their lands to relocate them in lands west of the Mississippi, and he boldly challenged Chief Justice Marshall to try to enforce his ruling.
	The Indian tribes were given two years to voluntarily move out of their lands, but feeling that the treaty was signed without their consent and therefore illegitimate, most chose to stay.  Jackson sent the U.S. Army and Georgian militia (led by Major General Scott) into the Indian Territory to remove the people forcibly.  The Cherokee migration between 1838 and 1839 was one of the most gruesome of all of the Indian migrations. Occurring over the winter months with minimal accommodations or rations, over 4,000 men, women, and children died on this journey. Exposure to the elements took the lives of many while cholera and other diseases consumed even more.
	Even upon arriving in Oklahoma, the Indians still did not know peace. Native people from these areas challenged the arrival of the Eastern tribes and the United States would continue to take more and more land as the nation expanded. A small group of Cherokee Indians did manage to stay in Georgia while 15,000 moved west. They are known as the Eastern Cherokee, now. In modern times, American Indians are still fighting for an opportunity to share equal rights.



Appendix B - Rubric

	
	Exceeds Standards
	Meets Standards
	Below Standards

	Intro
	Students are active participants in class and small group discussions and are generating thoughtful questions and comments.
 
17-20 pts
	Students are participating in discussions.




12-16 pts
	Students are not participating and/or are intentionally disrupting class discussions.


0-11 pts.

	Character Map and Interview
(group score)

	Students complete character map fully and are making thoughtful inferences. 

Student answers to interview questions are thoughtful and demonstrate and understanding an alternative point of view.

Students participate in interview period by asking good questions.

27-30 pts
	Students minimally complete character map and are making somewhat thoughtful inferences. 

Student answers demonstrate a limited understanding of and alternative point of view or their assigned person.

Students participate in interview period by asking questions.

22-27 pts. 
	Students do not complete character map and are not making observations or inferences. 

Students do not participate in interview or purposefully answering with incorrect information.

Students do not participate in interview period and do not ask questions.
0-21 pts.

	Written Evidence (character chart)
	Character map shows consideration of alternate points of view.

27-30 pts
	Character map shows moderate consideration of multiple viewpoints.

22-27 pts
	Character map show little to no consideration of alternate viewpoints.

0-21 ptsfgffgfffffffgfgfgfgffgtvfffffffgf

	SS Content/
Summative Assessment (post test)
	Students scores 17-20 points on post-test.

17-20 pts.
	Student score 12-16 points on post-test.

12-16 pts.
	Student scores 0-11 points on post-test.

0-11 pts.


Grading Scale: 90-100 A; 80-89 B; 70-79 C; 60-69 D; 0-59 F.





Appendix C - Assessment Worksheet

1. (3 pts) Which of the following is not a reason American Indian tribes moved westward between 1830 and 1840:
a. Searching for work
b. Forced removal from homelands
c. Desire to make peace with U.S. by accepting deals
d. Gold found in Georgia

2. (5 pts) Place the following people into the correct categories: President Andrew Jackson, Chief 
Justice Marshall, Chief Ross, Major Ridge, and Major General Scott.

FOR Indian Migration to Oklahoma	|	AGAINST Indian Migration to Oklahoma
						|
						|
						|
						|


3. (2 pts) Describe how Chief John Ross tried to fight against the Removal Act.




4. (2 pts) How did the “Ridge Faction” hurt Chief Ross’ efforts?




5. (7 pts) Describe the conditions the Cherokee people faced during their migration westward.



6. (1 pt) Why do you think this was called the Trail of Tears?
