

“What causes cities to grow or decline?”
Concept formation Context:

Subject:  World Geography for ELL 
Grades:  10-12

This lesson will use the inquiry method of learning in which students will form
hypotheses about the question: “What causes cities to grow or decline?”

The lesson is situated relatively early in the semester and reinforces the five main themes of geography: place, location region, movement, and human/environment interaction. The class should be arranged so that four desks face inward touching each other on two sides to create a pod. This is the home base classroom arrangement. At various points throughout the lesson it will be necessary for students to work individually, in a pair with their shoulder buddy, and in a small group with the whole pod making this arrangement most efficient. To begin students will participate in “Think/Pair/Share” activity regarding a world population density or land use map (depending on what is available) projected or dropped down at the front of the classroom. Students will then participate in a small group research of a US global city and take note of the factors that pull people toward cities and push people away from cities causing them to grow or decline. These will be tested against earlier hypotheses formed while looking at the world map as a whole class. Finally, students will analyze artifacts related to the rise of the Detroit motor industry or its decline, in pairs with their shoulder buddy. They will then work with the other pair at their pod that received the other data set and create a T-chart on poster paper showing the factors that lead to both growth and decline. The class will end with an exit ticket on which students must work individually to list 3 modern, US global cities and at least 4 of the 6 Global Cities index criteria as well as a homework assignment for individual research and reflection.

Justification of Instructional Model: The inquiry method is essential for developing historical and geographical thinking. Although it has been criticized for presenting students with data sets rather than allowing them to discover their own supporting or dissenting sources when testing hypotheses, this method does allow for mastery of analytical skills with teacher oversight. Furthermore, providing data sets insures that the class moves toward the learning objectives and SOLs outlined for the day efficiently. Geographical thinking involves situating a place within the context of its region and putting the events of that place into conversation with larger political, economic, and social trends of the time. The inquiry model accomplishes these goals while emphasizing the five major themes of geography. Using this model not only engages students in higher order critical thinking, but also gives a glimpse into the work of those with careers in the social studies; like sociologists, anthropologists, economists, journalists, geographers, and historians.

Learning Objectives:
· By the end of the lesson, students will be able to list 3 modern, US, global cities and at least 4 of the 6 Global City index criteria on an exit ticket.
· By the end of the lesson, students will be able to list at least 3 pull factors that contribute to urban growth and at least 3 push factors that contribute to urban decline on a T-chart in small groups.








Standards: 

· VA SOL WG.1.a The student will use maps, globes, satellite images, photographs, or diagrams to obtain geographical information about the world’s countries, cities, and environments.
· VA SOL WG.5 The student will compare and contrast the distribution, growth rates, and characteristics of human population in terms of settlement patterns and the location of natural and capital resources.
· VA SOL WG.11.c The student will analyze the patterns of urban development by describing the unique influence of urban areas and some challenges they face.
· NCSS Theme standard 3 people, places, and environments and content standard 2 geography

Assessment:
A. T-chart poster created in small groups that represents pull factors contributing to raise of Detroit and push factors contributing to decline of Detroit - formative
B. Exit ticket complete individually representing Global City Index indicators of influence and prosperity - formative
C. Homework, write one paragraph about a global city outside the US to show mastery and generalization of research skills and indicators of global influence - summative

General Plan:
Before lesson begins:   As students arrive in the classroom instruct students to follow laptop checkout procedure. Do not wait for the bell to ring- laptop log-in can take a substantial amount of time and it is necessary to know early if lesson plan needs to adapt to issues that arise.
· While students are getting laptops and logging in explain that today’s lesson will focus on influential modern cities. This will guide their thinking as they examine the world map. As students return to their desks instruct them to begin examining the map at the front of the class (or the same map in the online version of the textbook if they cannot see enough detail) and silently think about why cities may have developed where they are.
Part 1 - Engagement and activation of background knowledge: City placement globally through maps students will form ideas about natural resources, physical terrain, and transportation that led cities to develop where they did. (WG.1.a & WG.5)
(National Geographic “Land Use Map”)
· Think/Pair/Share (2/3/5 min) Teacher should impose silent time during think, quiet conversation with shoulder buddies during pair, and respectful turn-taking with hand- raising during the whole class sharing time. The teacher will write all hypotheses on the board during the share portion and then summarize gently leading toward 6 broad categories used in the Global City Index.
· o   Consider land use and physical features surrounding global cities
· o Share ideas about what was most important on this map and why cities may have developed where they did. Expected answers:
	o   natural resources like fresh water and fuel
	o   usable land for farming or herding
	o   transportation like rivers or sea ports and later railroads, highways, or airports




Part 2 - Gathering data and forming hypotheses: Focus on US through primary and secondary sources. Students will form ideas about what makes cities influential and why they grow or decline over time. (WG.11.c)
Activity A: Worldbook online entries on modern US cities (15 minutes to explore World book and come up with list of push and pull factors/5 minutes to share findings and test against initial hypotheses). 
Begin by having students log in to laptops if they have not already done so and navigate to Worldbook online website. Explain that the Worldbook online Encyclopedia will be used because includes maps, primary materials, videos, and reading comprehension supports. Tell students they will be researching one of the following cities (assign each pod one city) using Worldbook online and that they need to focus on factors that draw people to those cities. If the class unable to access Worldbook online for any reason use move to a computer lab or distribute printouts (printouts should include both the entry prose about the city and some of the supporting documents). Give 10-15 minutes for students to skim and scan the entries for pertinent information, explore additional content, and discuss findings as a pod. Each pod should then select a speaker to share thoughts about what helped their city succeed. The teacher will shape student responses and lead understanding toward Global City Index criteria whenever possible.
We will be using the Worldbook website that our school subscribes to in order to help students develop research skills. Once you are on a city page you can follow imbedded links to learn more about vocabulary or interesting attractions and events. Each page also includes a map, pictures, and videos to help you visualize the content and make information approachable no mater your level of language mastery.
1. Business activity/economics
a. Detroit (Motor city, port
city) http://worldbookonline.com/student/article?id=ar156240&st=detroit#tab=homepa ge
b. Chicago (Jobs in steel and shipping, transportation
hub) http://worldbookonline.com/student/article?id=ar109880&st=chicago#tab=home page
2. Human capital/information exchange
a. New York City (business and
finance) http://worldbookonline.com/student/article?id=ar389280&st=new+york#tab= homepage
3. Cultural experience
a. Los Angeles (immigrant city; jobs and political
freedom) http://worldbookonline.com/student/article?id=ar331300&st=los+angeles#ta b=homepage
b. San Francisco ( Asian and Indian
Culture) http://worldbookonline.com/student/article?id=ar488080&st=san+francisco#t ab=homepage
4. Political engagement
a. Boston (Cradle of Liberty, revolution-politics, sea
port) http://worldbookonline.com/student/article?id=ar071180&st=boston#tab=homep age
Activity B: Data set A and B Revising hypothesis: Detroit case study à of the 6 cities the class just looked at 5 are listed on the 2015 Global City Index- Detroit is not, even though it was once a booming “Motor City.” Let's take a closer look to find out why people went to Detroit and why they left. Detroit is a good example to use because it grew and then experienced a decline. Now it is recovering, but it will illustrate well the characteristics on both sides.
· For the first portion of the case study activity, students will work in pairs to analyze one of two data sets about Detroit. They will look for information that either depicts the economic growth of Detroit or its decline. Data set A should be given to students that need more direct instruction as pull factors were discussed in small group research, Data set B should be given to more advanced students as push factors will not have been talked about explicitly thus far. (5min)
· o Set A will be the “Rise” of Detroit including the 1940 Post office Mural (William Gropper oil on fiberboard), the 1923 NGM “beside a mountain” image, the 1914 $5 a day advertisement,
· o Set B will be “Decline” of Detroit including the 1975 Wall Street Journal “4 of 6” article, the 1983 NGM profile on Lee Iacocca, 1979 NGM “Two worlds of Michigan” excerpt/graph, the 1974 Washington Post “50,000 layoffs” article, and the 1967 photograph of the race riot aftermath.
· During share first confirm understanding of pull factors, by working with the artifact in Set A then allow pairs working the Set B to present their findings about push factors. Use this information to deepen understanding of factors contributing to globally influential cities.
· Allow pods to work together to represent all information from class discussion in a T-chart on poster paper that demonstrates an understanding of factors that cause cities to grow or decline. The chart should include a title and at least 3 bullet points in both the pull/grow column and the push/decline column for full credit. Students should also draw images to aid in recall.

Part 3 - Conclusion: Summarize using Global Cities index criteria and National Geographic Magazine “Influential Cities” infographic as a teacher reference (students needing more explicit instruction/direction may be given these resources or links to assist with at-home research). Students should take away that cities grow and rise to influence based on political engagement, cultural experience, information exchange, human capital, and business activity. (WG1.a & WG11).
Spare Tire: If the lesson runs short, then show segments of the Requiem for Detroit documentary as follows until 5 minutes before the period ends.
o   Requiem for Detroit? Films On Demand. Films Media Group, 2010
Last: 5 minutes before the period ends
· Hand out homework assignment description and exit ticket. The Homework assignment will be to look up another global city outside of the US and write one paragraph about it addressing information learned in class about what contributes to city growth. Justify your choice of city. All sources must be cited and assignment will be graded.
· Hand out exit tickets on which students must list 3 modern, US global cities and at least 4 of the 6 Global Cities index criteria in order to receive full credit. 

Necessary Resources:
· Access to a world population density or land use map to be displayed for whole-class
· Laptops and internet access to Worldbook articles, ideally for each individual, but at least for each pod or access to computer lab for this portion of the lesson (or printed copies of the entries for each city if technology fails)



· 2 copies of city profile sheet per student (one for in class one for homework)
· 1 copy of either Detroit case study packet A or B for each pair
· 1 sheet poster paper for each pod
· 1 set colored markers for each pod
· 1 exit ticket for each student
· 1 copy of the homework assignment for each student

Differentiation
· Worldbook online can be accessed from kid, student, and advanced portals, which will allow students to read about modern cities at appropriate reading levels.
· Worldbook online also has text to talk features, hyperlinks for key terms and ideas, and pictures and videos to further scaffold information and provide language supports.
· The lesson is scaffolded such that students begin thinking and inquiry as a whole class, research and develop hypotheses in small groups, test against data in pairs, and then engage in research and final reflection individually at home to reinforce understanding.
· Finally, data set A focuses on explicitly reviewed pull factors while data set B focuses push factors that have not been explicitly reviewed

Adaptations:
The only accommodations in my class are extra time on assessments and restating of directions. The only summative assessment is take-home with a suggested time of 30 minutes, however, students may take as long as they need to answer the question therefore the lesson is in accordance with the needs of these students.
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City Profile

	City Name (Place):

	Country (Location) and Region:

	Founding Information:

	Global City Index indicators

	1.  Business activity
	2.  Economics

	3.  Human capital
	4.  Information exchange

	5.  Cultural experience
	6.  Political engagement

	Summary:
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Name as many US global cities as you
 
can:
Name as many global city index indicators as you
 
can:
)Homework
Research a global city outside the US on Worldbook or another reputable source we have discussed this year. You must fill out a new city profile sheet and write a one paragraph summary explaining which of the 6 indicators contributed to your city’s rank. You may use an extra sheet of lined paper and staple it to your city profile sheet if you need more room.

You may use this National Geographic page to help you begin:
http://tinyurl.galegroup.com/tinyurl/iobr8
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